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Goals

Annual Refresher for all certified administrators on the Danielson Tool
Provide clarity of why we use the Danielson Model

Outline The Danielson Model

Cross-Walk the Danielson Model with Asbury Park’s Evaluation Tool
Demonstrate how to collect evidence for evaluations

Norm our collections and documentation of how we present our
evidence on our evaluation tool

Set expectation for administrators for 2022-2023 school year

Outline process and procedure for conducting evaluations



“The effects of well-prepared teachers
on students achievement can be
stronger than the influences of student
background factors, such as poverty,
language background, and minority status.”

Linda Darling-Hammond analyzing NAEP Data(2000)



“...the impact of an effective principal has likely been understated, with
impacts being both greater and broader than previously believed:
greater in the impact on student achievement
and broader in affecting of other critical outcomes.”

Research Report: How Principals Affect Student and Schools,

Grimson, Egalite, Lindsay (2021)



Name the four components of the Danielson Model?
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A Framework for Teaching:
| Components of Professional Practice

Domain 1: Planning and Preparation Domain 2: The Classroom Environment

a. Demonstrating Knowledge of Content a. Creating an Environment of Respect
and Pedagogy and Rapport

b. Demonstrating Knowledge of Students b. Establishing a Culture for Learning

c. Setting Instructional Outcomes c. Managing Classroom Procedures

d. Demonstrating Knowledge of Resources d. Managing Student Behavior

e. Designing Coherent Instruction e. Organizing Physical Space

f. Designing Student Assessments

Domain 4: Professional Responsibilities

a. Reflecting on Teaching a. Communicating with Students

b. Maintaining Accurate Records b. Using Questioning and Discussion

c. Communicating with Families Techniques

d. Participating in a Professional c. Engaging Students in Learning
Community d. Using Assessment in Instruction

e. Growing and Developing Professionally e. Demonstrating Flexibility and

f. Showing Professionalism

Domain 3: Instruction

Responsiveness




Achieven;
https://nj.gov/education/AchieveN])/

LEVELS OF PERFORMANCE

Not clear
Unaware

Does not
respond

Poor
Not congruent

Some
Attempts to
Limited
Moderate
Uneven
Inconsistent
Rudimentary

Consistent
High quality
Timely
Accurate
Appropriate

Clear
Effective
High
expectations

All students
Highly
effective
Entirely
appropriate
Adapted for
individual
students
Fully aligned

Extensive




Making Teacher Evaluations Meaningful: Charlotte Danielson
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https://www.bing.com/videos/search?q=Charlette+Danielson+feedback&&view=detail&mid=99DBAF82FC576C554F9099DBAF82FC576C554F90&rvsmid=EB865C5EA1A2A8A29D3AEB865C5EA1A2A8A29D3A&FORM=VDMCNR

DOMAIN 1 DOMAIN 2

PLANNING AND PREPARATION LEARNING ENVIRONMENTS

2a Cultivating Respectfuland Affirmning
Envircnments

2b Fostering a Gulture for Learning
2c Maintaining Purposeful Environments
2d Supporting Positive Student Behavior

2e Organizing Spaces for Learning

THE FRAMEWORK
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DOMAIN 4 DOMAIN 3

PRINCIPLED TEACHING LEARNING EXPERIENCES

3a Communicating About Purpose and Content
ng Student Progress O ioning and Dis sion Techniques
and Communities £ < . s Learning

t for Learning

to Student Needs
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DOMAIN 1

PLANNING AND
PREPARATION

Applying Knowledge of Content
and Pedagogy

Disciplinary Expertise
Pedagogical Content Knowledge
Knowledge of Interdisciplinary
Relationships and Skills

Knowing and Valuing Students
Respect for Students’ Identities
Understanding of Students”
Current Knowledge and Skills
Knowledge of Whole Child
Development

Knowledge of the Learning
Process and Learning Differences

Setting Instructional Qutcomes
Value and Relevance

Alignment to Grade-Level
Standards

Clarity of Purpose

Integration of Multiple Aspects of
Student Development

Using Resources Effectively
Instructional Materials
Technology and Digital Resources
Supports for Students

Planning Coherent Instruction
Tasks and Activities

Flexible Learning

Student Collaboration
Structure and Flow

Designing and Analyzing
Assessments
Congruence with Instructional
Outcomes
Criteria and Standards
Planning Formative Assessments
Analysis and Application

2a

DOMAIN 2

LEARNING
ENVIRONMENTS

Cultivating Respectful and
Affirming Environments
Positive Relationships
Sense of Belonging
Cultural Responsiveness
Positive Conflict Resolution

Fostering a Culture for Learning
Purpose and Motivation
Dispositions for Learning
Student Agency and Pride

in Work

Support and Perseverance

Maintaining Purposeful
Environments

Productive Collaboration
Student Autonomy and
Responsibility

Equitable Access to Resources
and Supports
Non-instructional Tasks

Supporting Positive Student
Behavior

Expectations for the Learning
Community

Modeling and Teaching Habits
of Character

Self-Monitoring and Collective
Responsibility

Organizing Spaces for Learning
Safety and Accessibility

Design for Learning and
Development

Co-Creation and Shared
Ownership

DOMAIN 3

LEARNING
EXPERIENCES

3a Communicating About
Purpose and Content
= Purpose for Learning and
Criteria for Success
- Specific Expectations
- Explanations of Content
- Use of Academic Language

3b Using Questioning and
Discussion Techniques
= Critical Thinking and Deeper
Leaming
- Reasoning and Reflection
- Student Participation

3c Engaging Students in

Learning

- Rich Learning Experiences

- Collaboration and Teamwork

- Use of Instructional Materials
and Resources

- Opportunities for Thinking
and Reflection

3d Using Assessment for
Learning
- Clear Standards for Success
= Monitoring Student
Understanding
- Timely, Constructive Feedback

3e Responding Flexibly to
Student Needs
- Evidence-Based Adjustments
- Receptiveness and
Responsiveness
- Determination and
Persistence

4a

4b

DOMAIN 4

PRINCIPLED
TEACHING

Engaging in Reflective Practice
Self-Assessment of Teaching
Analysis and Discovery
Application and Continuous
Improvement

Documenting Student Progress
Student Progress Toward
Mastery

Shared Ownership

Maintaining Reliable Records

Engaging Families and
Communities

Respect and Cultural
Competence
Community Values
Instructional Program
Engagement in Learning
Experiences

Contributing to School
Community and Culture
Relational Trust and
Collaborative Spirit
Culture of Inquiry and
Innovation

Service to the School

Growing and Developing
Professionally

Curiosity and Autonomy
Developing Cultural Competence
Enhancing Knowledge and Skills
Seeking and Acting on Feedback

Acting in Service of Students
Acting with Care, Honesty,
and Integrity

Ethical Decision-Making
Advocacy

p. Inc. All Right= Reserved. www.danielsongroup.org @ @ @danielson_group 11
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DOMAIN 1 PLANNING AND PREPARATION

l1a Applying Knowledge of Content and Pedagogy

Disciplinary Expertise: Teachers have deep knowled of the disciplines they
teach, including structures, central concepts and skills, prerequisite relationships,
and methods of inquiry.

Respect for Students’ identities: Students’ lived experiences and funds of
knowledge are the foundation for the development of identity, purpose, intellect,
and character.

Pedagogical Content Knowledge: Teachers make content accessible to
students by understanding and addressing preconceptions, presenting ideas in
comprehensible and powerful ways, and thoughtfully implementing the most
effective pedagogical approaches.

Understanding of Students” Current Knowledge and Skills: Learning experiences
reflect what students bring and are designed with their current knowledge and
skills in mind.

Knowledge of interdisciplinary Relationships and Skills: Teachers make
interdisciplinary connections to scaffold learning. support engagement, and build
essential knowledge and skills that cross disciplines and support student learning
in muitiple contexts.

Knowledge of Whole Child Development: Students’ cognitive, physical, social. and
emotional development are all addressed in the design of learning environments
and experiences to promote student success and autonomy.

Knowledge of the Learning Process and Learning Differences: Leaming requires
active intellectual engagement and appropriate support aligned to students”
individual differences and needs.

Value and Relevance: Instructional outcomes represent ambitious leaming of
important content and meaningful opportunities to support student learning and
development.

Alignment to Grade-Level Standards: Instructional outcomes reflect appropriate
grade-level standards and communicate high expectations for each student.

Instructional Materials: Teachers utilize high-quality instructional materials to
ensure access to rigorous content and support specific student needs, furthering
engagement and mastery.

Tech ']

Clarity of Purpose: Instructional cutcomes clearly define what will be learned, why
itis important, and how students will develop and demonstrate mastery of content
and skills.

and Digital Resources: Technological and digital resources support
personalized instruction, equitable learning. engagement, exploration, connection,
and student development.

Integration of Multiple Aspects of Student Development: Instructional outcomes
integrate academic and social-emotional development to complement and build
on one another.

Supports for Students: Teachers seek and provide additional aligned resources
and supports that make content and curriculum materials accessible to students
and address their individual needs.

le Planning Coherent Instruction

Tasks and Activities: Tasks and activities are specifically matched to learning
outcomes, encourage higher-level thinking and student agency, and create
authentic opportunities to engage with meaningful content.

Congruence with Instructional Outcomes: Aligned assessments provide accurate,
clear evidence and allow for the analysis of student understanding and mastery of
instructional outcomes.

Flexible Learning: Multiple strategies and approaches are tailored to individual
student needs to create the appropriate level of challenge and support for each
student.

Criteria and Standards: Criteria and standards for assessment are appropriate
and aligned, clearly communicated, and whenever possible have been developed
with student input

Student Collaboration: Student groups are an essential component of leaming
and development, and are organized thoughtfully to maximize opportunities and
build on students® strengths.

Planning Formative Assessments: Teachers plan formative assessments to
monitor student progress toward instructional cutcomes and support students to
monitor their own learning.

Structure and Flow: Lesson and unit plans are well structured and flow from one to
the next to support student learning and development.

Analysis and Application: Teachers consistently use assessment data to direct
planning and preparation and to support individualized student instruction.

© 2022 The Danicison Group, Inc. All Rights Resaerved.
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DUUIVIAIN I FLANNING AND FEKEFAKALTIUN

Knowledge of content
and the structure of the
discipline

In planning and
practice, teacher makes
content errors or does
not correct errors made

The teacher is familiar
with the important
concepts in the
discipline but displays a

The teacher displ
solid knowledge of the
important concepts in
the discipline and how

The teacher dls'alays
extensive knowledge of
the important concepts
in the discipline and

by students. lack of awareness of these e to one how these
how these concepts another. relate both to one
relate to one another. another and to other
disciplines.
Knowledge of The teacher displays The teacher indicates The teacher The teacher

prerequisite
relationships

o

little understanding of
prerequisite knowledge
important to student
learning of the
content.

some awareness of
prerequisite learning,
although such
knowledge may be
inaccurate or
incomplete.

demonstrates accurate
understanding of
prerequisite
relationships among
topics.

demonstrates
understanding of
prerequisite
relationships among
topics and concepts
and understands the
link to necessary
cognitive structures
that ensure student
understanding.

Knowledge of content
related pedagogy

2
=

The teacher displays
little or no
understanding of the
range of pedagogical
approaches suitable to
student learning of the
content.

The teacher’'s plans
and practice reflect a
limited range of
pedagogical &

a c to the
dlmine or to the
students.

The teacher's plans and
practice reflect
familiarity with a wide
range of effective
pedagogical
approaches in the
subject.

The teacher's plans and
practice

reflect familiarity with a
wide range of effective
pedagogical
approaches in the
discipline and the
ability to anticipate
student
misconceptions.

Attributes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes




T PLANNING AND PREFPARATION

Knowiledge of child and The teacher does Nnot T he teacher Cites The teacher lonows, for lrl addition to accurale
adolescent understand chika developmental oy sgps of students, owilaecoe of the
developsmient dew et oes Nnot seck to of w 3=>lcal Seveloprisental
raclenstics and has mtegrate it inmno lesson = afacterls:lcs f thee
urwealistic expectations planni aware of thve different age group =
far cuftural groasps i the exceaptions 1o the
] students = Qene'al pattetl’la_
her =
kmwlcd e of the
ex*len*l T Mnch
Tudents
fo.w the gert e=ral
pattarms.
Knowledge of the The teacher does Not Thee = is - of The teacheaer has = ?ood The: teacher uses
learning process L3 tTo ascertain varned the different “.mﬂ Idea of the range o oMNooing rmethods 1
a'zilcty levels among lewels in the class interests of student=s In assess students slull
L | students an thhe class. Tends o teach 1o the the class = levelis and designs
-z “whole group.™ identified “haigh. ™~ instruction a aly
“rmeciicseTy, " =
ocup=s of Sstudent=
woithin the clas=_
Knowledge of students” The teacher displays T he teacher displays The teacher The © e
sikilks, dge, and miindmmal understanding rna‘a accurate the active understands the active
Ianguage proficiency of how students learn- ge of hhow nature of natuwre of st
st litthe knowledge of =t foarn and of learming and attains fearning and acguires
their varied their varied approache=s inforrmmation about
approaches 1o learninq. o les =3 levels of evels of
I knowiledge and skills_ and skills_ = (F- developrrvent develogpemiaent Tor
= special neads=s_ and neaeds=s_and interesis gh.roc.-ps of individual stl.nden‘ts. The
—— inerests and culturald Sl rald heritages, al teacher also
harit s-and does may apply this lzo'“ae-qulm sy-stetnatlm&y acqulres
ot indicate that suwch v o v-r'edge
nowledoe is valuabhiie., iNndividu students but several sources abowut sevor sources ab-out
T the class s & whole. oroups of Students’ uwdnndual students"
wanried -2 va-ried spproaches 1o
Semrry learnm
- =red skills, krbowie ge ancd skitls,
> i=al e special needs, and
nterests and culftural interests and cuftural
heritages. heritages_
HKnowledge of students” T he teaches is Nnot The teaches Nnizes The teacher is well The teacher seeks out
iNterests and culturad aware of students" that students have inforrmed abooat inforrmaton frosm all
heritage interests or culbural different intere students" cultusral students abowut thheir
heritages_ culrural b Nnds heritages asnwd cuftural heritage=s
1 but rarely draws on i theis
—’ thaeir contmnibutions o e
Sifferentiates lesson
rmaEterials to
TIY T
differences.
nowiedoese of students” T he teacher takes no The teacher is aware of e L 2 = - of Tihe teachers maintains
=pecial neaeds responsibility o learn mectical issues and thhe s Sad r cl= A systerm of up<dated
about stu 'e(s' learmning disabilities raprmn“.:l By .s':m-aent te‘cords and '
r— or Srnéng some students but stisdents the clas=s_ Ccornporales rmedica
disabilities. does not seek o and/or learning needs
Tthe into lesson plans_

>

wr
implications of
T

Ariributes (Indcators)
TtTrabut

Rowve A

Notes (Evidence)
D
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DOMAIN 1: PLANNING AND PREPARATION

Value, seguence, and

Outocomes represent
low expectations for

Most ovtcomes
represent rigorous and
ant earni in

AN outcg.rr'ies n?pt.l
high-lewv earm n
the di 11'13

alignment
students and lack of expectations and rigor. 2
rigor, and not all of Some reflect the discipline and are teacher's plans
these outcomes reflect learni in the clear, are written in the reference curricular

‘ important learming in dacba. form of student fra or
the discipline. and consist of a learning, and sugyest bBlueprints 1o ensure
combination viable methods Aaccurate sequencing.
outcomes and assessment
activities.

Clasrty Outcomes are stated as All the smstructional All outcomes are clear,
student activities, of outcomes reflect are written in the form
rather than as learning the several different types of student learming, and
outcomes far leaming. teacher has made no of leaming and permit viable methods

. effort at opportunities for of assessment.
j or » coordination, and they
< are differentiated, in
whatever way is
needed, for different
groups of students.

Balance Outcomes reflect only Ouwlcomes represent a Outcomes represent a Outcomes refiect
ane type of leami mixture of low range of types: factual several differemt tm
and only one discipline expectations and rigor. knowled conceptual of learming and, w

- or strand and are u appropriate, sent
- suitabde for only some reasoning, social both coordination and
— s1 . interaction, integration.
management, and
commumication.

Suitability for diverse
leamers

4

Outcomes are not
switable for rnan{
students in the class.

Outcomes,
differentiated where
necessaryb?re sgitabh
1o groups students in
the class.

Outcomes are
differentiated, in
what i

are differentiated to
encourage individual
students to take
educational risks.

Attributes (Indicators)

Row Attributes:

Notes (Evidence)

Page Notes
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DOMAIN 1: PLANNING AND PREPARATION

Resources for
classroom use

The teacher uses only
distric vided
materials, even when
more variety would
assist some studenis.

The teacher uses
materials in the school
fibr but doe= not
searc the
school for resources.

The teacher’s
knowledge of
resources for
classroom use and for
extending one’'s
professional skill is
extensive,inciuding
those available t 2]

inguire about possible
resowrces.

through the school but
does not pursue any
aother avenues.,

one's profess =kill, | the school or district, in
and seeks out such the commumitly, through
resources. professional
anizations and
universities, and on the
Internet.
Resources 1o extend The teacher does not The teacher The teacher expands The teacher pursues
content knowledge and seek aut resources participates in content- her throwugh apprenticeships to
pedagoqy available 1o expand her area warkshops offered ing increase discipline
own skill by the school but does groups and knowiedgei; has
- not pursue other organizations_external or?_. relationships
A (A e sy e Univaraitics that
A ent. nternet; pursues univers g
options offered by support student
universities. learning.

Resources for students Although the teacher is The teacher locates The teacher provides The teacher maintans
aware of some student matenals and lists of resources a log of rescurces faor
neads, he does not resowces for students outside the classroom ent reference; texts

that are available for students to draw are matched to student

skill level; facilitates
student contact with
resowrces outside the
classroom.

Attributes (Indicators)
Row Altributes:

Notes (Evidence)

Page Notes
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DOMAIN 1: PLANNING AND PREPARATION

Learning activities

Loamin? activities are
paorly aligned with the
mstructional outcaomes,
do not follow an
organized
gr gr::’iom are not

es to engage
students in actrgvo
imellectual activity, and
have unrealistic time
allccations.

Some of the leam
activities and mate Is
are algned with the
instructional outcomes

moderate cognitive
challenge, but with no
differentiation for
different

students.

Most of the leaming
activities are aligned
writh the instructional
outcomes and follow
an organized
progression switable to
Frowc of students. The
eaming activities have
reasonable time
allocations; t

represent significant
co%n‘mrvo' challenge,
with some
differentiation for
efent‘ wdent nd
groups of st s a
waried use of
imstructional groups.

The sequence of
leaming activities
follows a coherent
sequence, is aligned to
instructional goals, and
is desi 1o engage
students in high-level
cognitive activity. : :
These are appropriate
dlfferentlme':r for =
individusal leamers.

Instructional materials
and resources

=

<

Materials are not
engaging or do not
mest Instructional
cUtoOMmes,

Leaming resources are
suitable, bunt there is

The teacher provides

nmdml.y

and o
resources.

The teacher provides a
variety of appropriately
challengi resources
that are differentiated
for students in the
class.

Instructional groups

£
-/

Instructional groups are
not suitable to the
activities and offer no

Instructional grougs
partially support the
activities, with some
wvariety,. gro are

Instructionad stud.z:j

s are organ
gou&ﬂfully 1o
maximeze learning and
build on students
strengths.

Instroctional graoups are
med appropﬂmely.l

Some opportunity
for student choice.

Lesson and unit
sStructure

4

seq
unrealistic in their
expectations.

The plan for the lesson
or unit is weil
structured, with
reasonabde thme
allocations.

Lesson plans
differentiate for
individual student
neeaeds; activities permit
student choice; leaming
a riences connect to
other disciplines_

Attributes (Indicators)
Row Attributes:

Notes (Evidencs)

Page Notes
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DOMAIN T: PLANNING AND PREPARATION

Congruence with
instructional outcomes

Only some of the
instructional outcomes
are in the

planned assessments.

Adl the instructional
outlcomes may be
asses=sed by

oposed assessment

pe
plan; assessment
methodologies rl;?
have baen adagt for

groups of

All the instructional
oulcomes ma?_v' be
assessed by the
proposed assessment
?lan with clear criteria

assessing student
work. Teacher-
designed assessments
are authentic, with real-
world application as
appropriate.

Criteria and standards
Fan
)

O

Proposed approach

lack criteria by which

student performance
will be assessed.

Assessrment criteria
and standards have
been developed, but
they are not clear.

sessment criteria
and standards are
clear. Assessment
types match learmang
expectations.

Assessment
methodologies have
been ad ed for
individual students as
the need has arnisen.

Design of formative
assessments

The teacher has no
n to incorporate
ormative assessment
n the lesson or unit.

The teacher’s approach
to using formative
assessment i

The teacher has a well
for
using
and has des

igned
particular approaches
to be used.

The approach 1o using
formative
assessment is well

d and includes
student as well as
teacher use of the
assessment
information.

Use for planning

]

Assessment results do
not affect future plans.

FPlans indicate modified
assessments when
they are necessary for
some students; include
formative assessments
1o use during
instruction and indicate
gosstble adjustments
ased on formative
assessment data.

Teachers plan contains
evidence of student
contribution to its
development.

Attributes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes
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DOMAIN 2 | EARNING ENVIRONMENTS

2a cCultivating Respectful and Affirming Environments

2b Fostering a Culture for Learning

Positive Relationships: Teacher-student and student-student interactions
demonstrate caring and respect, and honor the dignity of each member of the
community.

Purpose and Motivation: Teachers and students share an overarching dedication
to both content mastery and personal growth.

Sense of Belo ng: Teachers and students co-create a community that reflects
thel ir :.mique collective identity and interests as a class while honoring individual
dentities.

Dispositions for Learni Teachers model. encourage. explicitly teach, and
reinforce curiosity, critical thinking. reasoni and reflection to support student
success and their social. emnotional, and academic growth

Cultural Responsiveness: Ways of interacting in the classroom are culturally
responsive, and they are supported by teachers’ own cultural competence and
understanding of societal dynamics and their impact on learning environments.

Student Agency and Pride in Work: Students make informed choices, devote
energy to learning, take pride in their accomplishments, and actively suggest ways
to make the classroom more joyful, rigorous, and purposeful.

Positive Conflict Resolution: A clear and culturally competent approach to conflict
resolution has been established and is used effectively to resolve conflict and
restore trust

Support and Perseverance: Teachers and students encou one another to
persevere and use strategies to support each other through challenging work

2c Maintaining Purposeful Environments

2d Supporting Positive Student Behavior

Productive Collaboration: Collaboration is modeled, taught, and reinforced so that

students work purposefully and cooperatively in groups, to support one another's
success.

Student Autonomy and Responsibility: Routines support student assumption of
responsibility and the development of skills, habits, and mindsets that promote
student autonomy.

Expectations for the Learning Community: Students play an active role in
establishing and maintaining expectations for the lesminF community with
regular opportunities for critical reflection both individually and as a group.

Equitable Access to Resources and Supports: Resources and supports are
deployed efficiently, effectively, and equitably for the benefit of all students.

Modeling and Teaching Habits of Character: Teachers model, explicitly teach, and
reinforce habits that promote learning. ethical behavior. and citizenship.

Non-instructional Tasks: Teachers complete non-instructional tasks with little to
no loss of instructional time or disruption to lesson delivery.

Self-Monitoring and Collective Responsibility: Students successfully monitor
their own behavior, attend to their impact on other students, and appropriately
support one another.

2e Organizing Spaces for Learning

Safety and Accessibility: The learning space is safe and accessible to all students
and is modified if necessary by students or teachers to accommodate individual
student needs.

Design for Learning and Development: The learning space is thoughtfully
designed and adjusted as necessary to support and facilitate learning activities.

Co-Creation and Shared Ownership: Students play a role in the design and
adjustment of the learming space and demonstrate a sense of ownership through
appropriate participation and interaction

© 2022 The Danielson Group, Inc. All Rights Reserved. www.danielsongroup.org @ @ @aanisizon_group |0
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DOMAIN 2:THE CLASSROOM ENVIRONMENT

L

Teacher nteraction
with stndents

Patterns of classrcom
ineractions, both
between teacher and
students and among
students, are mostly
negative, inappropriate,
or Insensitive to
students'a cultural
backgroun and
developmental levels.

Patterns of classroom
interaction=, both
between teacher and
students and among
students, are generally

riaste but may
r accasional
Iinconsistencies,

disregard for students’

Classroom interactions
between the teacher
and students and
among stedents are
h;?m respectful,
reflecting genuine
warmth, caring, and
sensitivity to students

The teacher does not ages, cultures, teacher responds result is an

deal with Disrespectiud and developmental Mmoe(z 1o envirornment where all

behavior. levels. The teacherd di unde.-m behavior studed ns fee} valug'd
attemnpis to respond to | among > and are comfortable
disrespectful behavior, net result of the taking
with uneven results. interactions is & intelactual risks.
The net result of the respectful, an
interactions is neutral, business-like, though
conveying neither students may
w nor conflict. somewhat cautious

about taking
intellectual risks.
Student interactions Student interactions are | Students ra nteractions among Students exhibit
with other students characterized by demonstrate disrespect are generally respoect for the teacher
including both words sarcassmput-downs, or for one another. polite and pectful, a contribute to high
and actions coenflict. Students’ bedy and exhibit levels of civility among
& Ianﬂuage indicates respect for the teacher. | all members
. feelings of hurt, of the class.
discomfort, or
insecurity.
Attnibutes (Indicators)
Row Amtributes:
Notes (Evidence)
Page Notes
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DOMAIN 2:THE CLASSROOM ENVIRONMENT

" QI.'
J

Importance of the Teacher or students Teacher communicates | Teacher conveys Students demonstrate

content co a negative importance of the work wuho enthusiasm thr their active
attitude toward the but with ttle conviction the content, and parts tion,

l content, sugg:cting and only minimal students demonstrate curiosity,and 1aking
that it is not important apparent buy-in by the consistent initiative that they value
aor has been mandated | students. commitment to its the impartance of the
by others. value. content.

Expectations for Instructional outcomes, | Instructional Instructional Instructional

learning and activities and outcomes,activities and | outcomes, activities cutcomes,activities and

achievement assignments, and assignments,and and assignments, and assignments,and
classrcom interactions | classroom interactions | classroom interactions | classroom interactions
convey convey only modest convey high convey high

) expectations for at expectations for expectations for most expectations for all
= least some students. student learning and students. students. Students
achiavement. appear to have
internalized these
expectations,

Student pride in work Students demonstrate Students minimailly Students accept the Students demonstrate

little or no pride in their | accept the teacher's insistence on | attention to detall and
2 work. They seem to be responsibility to do work of high quality take ocbwvious pride in
”/, motivated by the desire work but invest and pride | their work initiati
1o comtgl:o 2 lask itthe of their energy into | in that work. improvements in it
rather n to do high- its quality. by, for example revising
quality work. drafts on their own or
helping peers,

Attributes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes
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DOMAIN 2:THE CLASSROOM ENVIRONMENT

classroom routines

H

of time is spent off task
because of unclear

procedures.

Management of Swdents not woarking Students not working Students are with minamal
instructional groups with the teacher are not | directly with the productiv engaged prompting by the
productively engaged. teacher are only during small-group or teacher, students
{ partially engaged. independent work. ensure that their time is
used productively.
Management of Transitions are Procedures for Transitions between Students themselves
transitions discrganized, with transitions seem to large- and small-group ensure that transitions
much loss of have been established, activities are smooth. and other routines are
) instructional time. @ir s ACCO
) i i I ti but thei o i ished
not = . smoothly,
Nan rment of There do not appear to There 1o be Routines for Students take initiative
man Is and supplies be any established estab d routines for | distribution and in distributing and
procedures for distribution and collection of materials materials
) distributing and collection of materials, | an effic -
- collecting materials. but students are A
= confused about how to
carry them out.
Performance of A considerable amount | Classrcom routines Classroom routines Routines are well
function unevenly. function smoothly. understood may be
initiated by students.

Supervision of
teers and
paraprofessionals

L

Volunteers and
paraprofessionals have
no defined role and/or
are idle much of the
time.

Volunteers and

pa fessionals
leqﬁae fregquent
supervision.

Vo!umrﬁrs a‘nd ;
para essionals work
with 'l)'nininal

supervision.

Volunteers and
I)araprofesslomls take
nitiative in their work in
the class.

Attnibutes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes
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DOMAIN 2:THE CLASSROOM ENVIRONMENT

AL
Expectations The classroom The teacher attempls Standards of conduct Student behavior is
environment is chaotic, | to maintain order in the | appear to have been entirely appropriate;
‘ with no standards of classroom, referring to | established and any student
. conduct evident. classroom rules, but implemented misbehavior is very
with uneven success. successfully. minor and swiftly
handled,
Monitoring of student The teacher does not The teacher attempts The teacher The teacher silently and
b:j:avlor monitor student 10 keep track of student | monitors student subtly monitors student
¥ behavior, behavior, but with no behavior. behavior.
apparent system,
Response to student Some students disrupt | The teacher's response | The teacher's Students m'stgec(hm
misbehavior the classroom, without | to student misbehavior | to student mi vior | intervene w
apparent teacher is inconsistent: is effective. classmates at
1 awareness or with an sometimes harsh, other appropriate moments
.) ineffective response. times lenient. 10 ensure compiance
with standards of
conduct,
Attributes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes
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DOMAIN 2:THE CLASSROOM ENVIRONMENT

Safety and accessibility

There are physical

The physical

The classroom is safe,

Modifications are made

hazards In the environment s safe, and all students are to the physical
classroom, and most students can | able to see and hear environment to
endangering student see and hear the the teacher or see the | accommodate students
/ safety. teacher or see the board., with special needs.
board, There is total alignment
the learning
activities and the
physical environment.
Arrangement of Many students can't The physical The classroom is Students teke the
furniture and use of sea or hear the teacher | environment is not an arranged to support the | initiative to adjust the
physical resouwrces or see the board, impediment to leaming | instructional goals and ical environment.
Available technology is | but does not enhance | leaming The teacher and
J. not being used even If it | It. The teacher makes | teacher makes students make
iz available and its use | limited use of available use of extensive and
would enhance the technology and other available technology. imaginative use of
lesson. resources. avai technology.
Attributes (Indicators)
Row Attributes:
Notes (Evidence)

Page Notes
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DOMAIN 3 LEARNING EXPERIENCES

3a Communicating About Purpose and Content

3b Uslng Questioning and Discussion Techniques

Purpose for Learning and Criteria for Success: Teachers communicate the goals
and objectives of learning activities and outline an instructional pathway for
students to meet the established criteria for success.

Specific Expectations: Student actions during each step of learning activities are
clearly and effectively communicated with specific expectations articulated and
reinforced throughout.

Critical Thinking and Deeper Learning: Questions and discussions require critical
thinking. have multiple answers, and are used to deepen student understanding of
content, themselves, and the larger world.

Explanations of Content: Content knowledge is scaffolded and presented
in multiple, engaging ways with frequent, integrated checks for student
understanding.

Reasonlnﬁ and Reflection: Questions and discussions challenge students to
ect on learning. justify their thinking. and generate ideas for future

), re

I
inquiry.

Use of Academic La age: Verbal and written content-related language used by
teachers and students is academically rigorous, accurate, and subject and grade
appropriate.

Student Participation: Students demonstrate curiosity and engage one another
through questions and dialogue, challenging each other's thinking with respect
and humility.

3c Engaging Students in Learning

3d Using Assessment for Learning

Rich Learning Experiences: Students demonstrate agency and critical thinking
in completion of tasks and activities that require high levels of intellectual
engagement.

Collaboration and Teamwork: Student collaboration is a key component of
learming and engagement, and students take initiative to collaborate in new
or unplanned ways that further their learning and make it more engaging and
meaningful.

Clear Standards for Success: Collaborative goals, the characteristics of high-
quality work, and the criteria established as evidence of success are clear to
students and those supporting them.

Use of Instructional Materials and Resources: instructional materials and
resources are used effectively to support intellectual engagement and deep
learning of the content.

Monitoring Student Understanding: Teachers and students are constantly
monitoring learning and making use of specific strategies to elicit evidence of
understanding.

Opportunities for Thinking and Reflection: individual lessons, activities, and
tasks, as well as instructional pathways, have multiple and effective opportunities
to think, reflect. and consolidate understanding.

Timely, Constructive Feedback: High-quality feedback comes fromm many sources,
including students: it is specific and focused on improvement.

3e Responding Flexibly to Student Needs

Evidence-Based Adjustments: When appropriate, teachers use their expertise
to alter or replace pre-planned activities based on students’ understanding,
questions, and interests.

Receptiveness and Responsiveness: Teachers are open to and capitalize upon
unexpected student actions, questions, and internal and external events: they
encourage and support students to pursue new learning and opportunities on
their own.

Determination and Persistence: Teachers are committed to efficacy. even when
students encounter difficulty in learning. and pursue alternative approaches when
necessary to help students be successful.

© 2022 The Daniclson Group, Inc. All Rights Reserved.

www.danielsongrouporg Gn) (@) swaneizon_group
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DOMAIN 3: INSTRUCTION

Expectations for

The instructional

The teacher's attermpet

The teacher links the
mstructl

fearming urpose of the lesson to explain the of the lesson onal e of
= wunclear to students. instructional purpose m the lesson to the larger
) has only limited communicated to curr mo.
I SUCCEeSS. students, includi
where it is situat
writhin
leaming.
Directions for activities Teacher's directions Teacher's directions Directions and The directions and
and procedures are and ocedures miusst P res are
- confusing. be rified after initial explai <l and clear and anticipate
o student may be mod K possible student
confusion. misunderstanding.

Explanations of content

N

The teacher's
explanation of the
cantent contans major
errors and does not
include a explanation
of strategies students
might use.

The teacher's
explanation of the
content rmay contain
MENOT SMMors, some
portions are clear,
ot

hers
difficuft 1o follow. The
teacher's explanation
does not invite
students to engage
intellactually or to
understand strategies
they might use when
working independently.

The teacher’s
explanation of content
is thorowgh and clear,
developing canceptual
understanding through
clear scaff g an
comect writh
students’ interests.
Students contribute to
axtending the content
by explaining concaepts
1o their

classmates and
suggestng stra!egies
that mmight be used.

Use of oral and written
language

"

The teacher's spoken or
written language
comtains errors of
gramrnar or syntasc The
teacher's academic
vaocabulary is
lna;z)toprlate. vague, or
used Incorrectly,
leaving

students confused.

The teachers spoken
language s comrect but
uses vocabulary that is
wither limitaed or not
fully appropriate to the
students’ ages or

rou . The
teacher rarely
takes opporiunities to
explam academic
wvocabulasy.

The teacher’s spoken
and written | age i=s
expressive, and the
teacher finds
opportunities to extend
students’ vocabularies,
baoath within the
discipliine and for more
genaeral use. Students
contribute to the
comact use of
academic vocabulary.

Attributes (Indicators)
Rowr Attributes:

Notes {Evidence)

Page Notes




DOMAIN 3: INSTRUCTION

Quality of questions The teacher's quastions | The teacher's While the teacher may The teacher uses a
are of low ive wﬁon- lead use saome low-level variety or series of
challenge, single students through a questions, he/she questions or prompts

l correct respanses, and ‘mlo path of inguiry, poses questions to challenge student
are asked in rapid desligned 1o ote ooiﬂtlvely advance
succession seemingly determined student thin and klng and

in mderstanding. discourse and promote
advance. meta-cognition.

Discussion techniques Interaction between the | The teacher attempts The teacher creates a Students formulate
teacher and to ask some oenuine discussion many questions, initiate
students is questions dedgned 1o among students, topics challen?e one
predominant h:g‘a students in providing adequate another's think
recitation s . with the | th g. but only a few | ttme for students 1o make unsolicite

9 teacher m tatmg all students are involved. respond and steppi contributions.

estions and answers; aside when doing so
e teacher appropriate.
accepts all
contributions without
asking students to
explain their reasoning.

Student participation Only a few students The teacher attempts The teacher challenges | Students themselves
participate in the e all students students to Jmlfy thedr | ensure that all voices

) discussion. h the discussion, to thinking an are heard in the

. encourage them to successfully engages discussions.

respond to one most students in t
another, and to explain | discussion, employing
their thinking, with a range of strategies to
uneven res ensure that most

students are heard.

Attributes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes
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DOMAIN 3: INSTRUCTION

Activities and
assignments

are poort
adigned with the -
instructional outcomes.

The learning tasks and
artially
:-sltucﬁ d

The leaming tasks and
activities are

in

and are designed to
challenge student
thinking. invitin
students tom

thinking
wisible.

e their

Virtually alf students
are intellectuall

and activities
that require complex
thinking by students.

ed leaming tasks

Grouping of students

The groupings of
students are unsuitable
to the activities;, few
students are
imellectually engaged
in the lesson.

The groupings of

aents are
moderately swuitable to
the activit ; Sarme
students are
intellectually engaged
in the lesson.

The groupings of
studants are suitable
1o the activities. most
students are
ntedlectually engaged
N the lessan.

The teoachear rrovides
suMtable scaffolding
and challenges
students to explain
their thinking. ere s
evidence of scme
student indtiation of

i : and student
coant ions to the
exploration of
important content;
students Mmay Serve as
resources for one
anaother.

Instruecticnal materials
and resources

“2
57 4

Instructional materials
used are unsuitable 1o
the lesson and/or the
students.

The materials and
resources are rtially
aligned to the lesson
objectives. Few of the
matersals and
resouwrces reguire
student thinki or ask
students 1o explain
their thinking.

Materials and

resources the
learni and
require intellectual
engagement, as
awm-'

MNMaterials and
resources are suitable
to the mstructional
purposes and engage

students

mentally. Students
initiate the
cholceadaptaticon, or
creation
enhance their leaming.

materials 1o

Struciure and pacing

H

The lesson has no
clearly definaed
Structure, or the pace of
the lesson is 100 slow
ar rushedd.

r pacing
the jlesson ¥ ot
students the
intell dly‘o _—
ectu eng
or may be so slo:m
have a
ble aamount
of ™ e."

The lesson has a
clearly defined
structure, and the
pacing of the lesson is
appropriate, proviciing
Mmost

students the time
neaeded 10 bhe
intelleciually engaged.

The lesson has &
HAearly defined
structure, <
pacin of the les=on
es students the

fprovl
ime needed not only to

imellectually engage
with and reflect upon
their learning but also
to consolidate their
uvnderstanding.

Autributes (Indicators)

Row Attributes:

MNotes (Evidence)

Page Notes




DOMAIN 3: INSTRUCTION

Assessment criteria

The teacher gives no
indication of what high-
quality work looks like.

There is Nttle evidence
that the students
und how their

erstand
work will be evaluated.

The teacheaer makes the
standards of high-
quality work clear to
students.

Studants indicate that
they clearly understand
the characteristics of

:ﬂghﬂ:allty work, and

evidence that students
have helped establish
the evaluation criteria.

Monitoring of student
leaming

The teacher makes no
effort 1o determine
whether students
understand the lesson.

The teacher elicits
evidence of student
understanding.

The teacher is
constantly "taking the
pulse® of the class,
monitoring of student
understanding is
sophisticated and
continucus and makes
use of strategies to
eficit

information about
individual student
understanding.

Feedback to students

<2

-

Students receive Nno
fecdback, or feedback
is globhal or directed to
o one student.

Feedback includes
specific and timely
guidance, at least for
groups of students.

High-quality feedback
comes from many

sources, Includ
students; It is specific
and focused on
improvement.

Student
selfassessment and
monitoring of progress

9

The teacher does not
ask students to
evaluate their own or
classmates' work.

Students are invited to
assess their own wark
and make
Improvements; most of
them do so.

Students monitor their
own understanding,
elthaer on thelr own
initiative or as a result
of tasks sat by the
teacher.

Attributes (Indicators)
Row Attributes:

MNotes (Evidence)

Page Notes
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DOMAIN 3: INSTRUCTION

Lesson adjustment The teacher Ignores The teacher makes The teacher The teacher selzes on a
indications of student perfunctory attempts incorporates students’ teachable moment to
boredom or lack of to incorporate interests and questions | enhance a lesson. The
understanding; teacher | students’ questions into the heart of the teacher’s adjustments

\ brushes aside students’ | and interests into the lesson. When to the lesson, when
questions, lesson; The teach improvising becomes they are needed, are
attempts to adjust the necessary, the teacher designed to assist
lesson are makes adjustments to inderidizal students.
the lesson.

Response to students The teacher conveys to | The teacher conveys to | The teacher conveys 1o | The teacher conveys to
students that when students a of students that she studants that she won't
they have difficulty responsibility for their | other aches to try | consider a lesson

) learning, itis their fault, | leaming but when the students “finished® until
o teacher makes no er experience difficulty. student understands
attempt to adjust the about how to assist and
lesson In response to them. that she has a broad
student confusion. range of approaches to
use.

Persistence In reflacting on In refl on In reflecting on In reflecting on
practice, the teacher ractice, the teacher practice, the teacher practice, the teacher
does not indicate that it the desire to cites multiple can cite others in the

} is important to reach all | reach all students but approaches undertaken | school and beyond

-2 students. does not suggest 1o reach students whom he has

strategies for doing so. | having difficulty. caontacted for

assistance in reaching
same students.

Row Attribast

Attributes (Indicators)
es:

Notes (Evidence)

Page Notes
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DOMAIN 4 PRINCIPLED TEACHING

4a Engaging in Reflective Practice 4b Documenting Student Progress
Self-Assessment of Teaching: Teachers use evidence from activities and Student Progress Toward Mastery: The teacher documents student progress
assessments to identify the impact of different elements of practice on student toward learning and developmental goals and shares information with students,
leaming and evaluate the success of learning experiences. parents, and ucational collaborators.
Analysis and Discovery: Based on their self nent, t hers consider Shared Ownership: With support from teachers, students utilize resources to
alternative approaches or perspectives, question their own ideas or beliefs, and monitor their progress toward learning and developmental goals and regularly
learn new ways to further advance student learning. analyze and discuss their progress with teachers and caregivers.

Application and Continuous Improvement: Teachers demonstrate commitment to
the success of each student by planning,. practicing. and trying new approaches to

Maintaining Reliable Records: The teacher consistently gathers. updates, and
enhance their teaching based on their assessment and analysis.

shares data that is accurate, accessible, and clear to students and families.

4c Engaging Families and Communities 4d Contributing to School Community and Culture
Respect and CUItura:‘Compet.enc:: '_l‘eac|hets interaclt “’it:‘ fan.:ilies and the Relational Trust and Collaborative Spirit: Teachers develop strong relationships
community in ways that respect their values and cultural backgrounds. with students and colleagues that support professional learning. collaboration,

Community Values: Learning experiences and environments are extensions of the muilalirist: and snident succass:

community and uphold its values, creating a shared vision of student success.

Culture of Inquiry and Innovation: Teachers contribute to the culture of the school

Instructional Program: Established structures and processes keep families by modeling school values. helping to identify underlying problems. and taking

informed about the instructional program and provide opportunities for input and positive action toward their solution.
feedback.
Engagement in Laaming Experiences: Taachers connect stidents: out-of= Service to the School: Teachers extend their influence beyond their classrooms b
i i i = y
school learming and lives to their efforts in school and take the lead in forming leading and contributing to school events. projects. and initiatives.

partnerships and relationships to strengthen those connections.

4e Growing and Developing Professionally 4f Acting in Service of Students

Curiosity and Autonomy: Teachers identi? personal and professional growth areas :
and independently seek opportunities to develop and refine their knowledge. Acting with Care, Honesty, and Integrity: Teachers consistently model care,
honesty, and integrity in interactions with students, families, and colleagues.

Developing Cultural Competence: Teachers seek knowledge regarding the
students and community they serve and apply findings to their practice and

development of the school culture. Ethical Decision-Making: Teachers make wise decisions, especially under
hall i i ta . that in the best interest of students and thei
Enhancing Knowledge and Skills: Teachers work to deepen content and ‘f:a:,“ei:g_’"sc Attt s et s e e it

pedagogical knowledge and exchange new learning with colleagues.

Seeking and Acting on Feedback: Teachers seek cpportunities to receive and Advocacy: : . N
~ y: Teachers are active advocates for students, their families. and
g:?vige f.eyedback and work collaboratively and constructively to utilize feedback colleagues and lead in taking action on their behalf.

© 2022 The Danicison Group, Inc. All Rig www.danielsongroup.org @ @ @danistzan_group)



DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

Accuracy

The teacher does not
know whether a lesson
was effective or
achieved its
instructional outcomes,
or the

teacher profoundly
misjudges the success
of a lesson.

The teacher has a
generally accurate
impression of a
lesson's effectiveness
and the extent to which
instructional outcomes
were met.

The teacher makes an
accurate assessment
of a lesson's
effectiveness and the
extent to which it
achieved its
instructional outcomes
and can cite general
references to support
the judgment.

The teacher makes a
thoughtful and
accurate assessment
of a lesson's
effectiveness and the
extent to which it
achieved its
instructional outcomes,
citing many specific
examples from the
lesson and weighing
the relative strengths of
each.

Use in future teaching

-

The teacher has no
suggestions for how a
lesson could be
improved.

The teacher makes
general suggestions
about how a lesson
could be improved.

The teacher makes a
few specific
suggestions of what
could be tried another
time the lesson is
taught.

Drawing on an
extensive repertoire of
skills, the teacher offers
specific alternative
actions, complete with
the probable success
of different courses of
action.

Attributes (Indicators)
Row Attributes:

Notes (Evidence)
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

Student completion of
assignments

The teacher's system
for maintaining
information on student
completion of
assignments and
student progress in
learning is nonexistent
or in disarray.

The teacher has a
process for recording
student work
completion. However,
it may be out of date or
may not permit
students to access the
information.

The teacher's process
for recording
completion of student
work is efficient and
effective; students have
access to information
about completed
and/or missing
assignments.

The teacher's system
for maintaining
information on student
completion of
assignments, student
rogress in
earning, and non-
instructional records is
fully effective.
Students contribute to
and maintain records
indicating completed
and outstanding work
assignments.

Student progress in
learning

Z

There is no system for
either instructional or
non-instructional
records. Record-
keeping systems are in
disarray and provide
incorrect or confusing
information

The teacher's process
for tracking student
progress is
cumbersome to use.

The teacher has an
efficient and effective
process for recording
student attainment of
learning goals; students
are able to see how
they're progressing.

Teacher's system for
maintaining
information on student
progress in learning is
fully effective.Students
contribute to and
maintain data files
indicating their own
progress in learning.

Noninstructional
records

)

The teacher's records
for non-instructional
activities are in
disarray, the result
being errors and
confusion.

The teacher has a
process for tracking
some, but not all, non-
instructional
information, and it may
contain

some errors.

The teacher's process
for recording non-
instructional
information is both
efficient and effective.

Teacher's system for
maintaining
information on non-
instructional activities
is highly effective.
Students contribute to
maintaining non-
instructional records
for the class.

Attvilniitnn (ladiaatrAra)
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

Information aboutthe
instructional program

The teacher provides
little information about
the instructional
program to families.

School- or district-
created materials
about the instructional

rogram are sent

ome. The teacher
sends home infrequent
or incomplete
information about the
instructional program.

The teacher regularly
makes information
about the instructional
program available.

Students regularly
develop materials to
inform their families
about the instructional
program.

Information about
individual students

the teacher's
communication about
students' progress is
minimal.

The teacher does not
respond, or responds
insensitively, to
parental concerns.

The teacher maintains
a school-required
rade book but does
ittle else to inform
families about student
progress.

The teacher regularly
sends home
information about
student progress.

Students maintain
accurate records about
their individual learnin
progress and frequently
share this

information with
families.

Engagement of families
in theinstructional
program

Little or no information
regarding the
instructional program is
available to parents.
Families are unaware
of their children's
progress.

Family engagement
activities are lacking.
There is some culturally
inappropriate
communication.

The teacher makes
sporadic attempts to
communicate with
families about the
instructional program
but does not attempt to
engage families in the
instructional program.
Moreover,

the communication
that does take place
may not be culturally
sensitive to those
families.

The teacher develops
activities designed to
engage families
successfully and
appropriately in their
children's learning.
Most of the teacher's
communications are
appropriate to families
cultural norms.

Students contribute to
regular and ongoing
projects designed to
engage families in the
learning process.

All of the teacher's
communications are
highly sensitive to
families' cultural
norms.

Attributes (Indicators)
Row Attributes:
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

Relationships with

The teacher's

The teacher has cordial

The teacher has

The teacher takes a

colleagues relationships with relationships with supportive and leadership role in
colleagues are colleagues. collaborative promoting activities
characterized by relationships with related to professional
) negativity or colleagues. inquiry.
combativeness.
Involvement in a culture | The teacher When invited, the The teacher regularly The teacher takes a

of professional inquiry

i |

purposefully avoids
contributing to

activities promoting
professional inquiry.

teacher participates in
activities related to
professional inquiry.

participates in activities
related to professional
inquiry.

leadership role in
promoting a culture of
professional inquiry

Service to the school

3
W

The teacher avoids
mvolyement in school
activities.

When asked, the
teacher participates in
school activities.

The teacher frequently
volunteers to
participate in school
events.

The teacher regularly
contributes to and
leads events that
positively impact
school life.

Participation in school

The teacher avoids

When asked, the

The teacher frequently

The teacher regularly

and district projects involvement in district | teacher participates in | volunteers to contributes to and
E and community district and community | participate in district leads significant
projects. projects. and community district and community
projects. projects.
Attributes (Indicators)
Row Attributes: )
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

Enhancement of
content knowledge and
pedagogical skill

\

The teacher is not
involved in any activity
that might enhance
knowledge or skill.

The teacher
participates in
professional activities
when they are required
or provided by the
district.

The teacher seeks
regular opportunities
for continued
professional
development.

The teacher seeks
regular opportunities
for continued
professional
development, including
initiating action
research.

Receptivity to feedback | The teacher The teacher reluctantly | The teacher welcomes | The teacher actively
from colleagues purposefully resists accepts feedback from | colleagues and seeks feedback from
discussing supervisors and supervisors into the supervisors and
p performance with colleagues. classroom for the colleagues.
/Z supervisors or purposes of gaining
colleagues. insight from their
feedback.
Service to the The teacher ignores The teacher The teacher actively The teacher takes an

profession

e

invitations to join
professional
organizations or attend
conferences.

contributes in a limited
fashion to professional
organizations.

participates in
organizations designed
to contribute to the
profession.

active leadership role in
professional
organizations in order
to contribute to the
profession.

Attributes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes
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Of all the approaches available to
educators to promote teacher
learning, the most powerful is that of

professional conversation.

Talk About Teaching!

Charlotte Danielson

2009, Corwin Press
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EVIDENCE SHOULD BE . ..

L7

- Factual

- Representative
- Relevant

- Free from Bias

«No Judgments

38



S this Evidence as we outlined?
2e: Organizing Physical Space

e | like the way the students transitioned from the
table to the seats.

39



S this Evidence as we outlined?
2e: Organizing Physical Space

e You are doing a good job. Keep up the good
work. The students like being in your classroom.

40



|s this Evidence as we outlined?

2e: Organizing Physical Space

e 12 students were in the classroom. 4 students were
seated on the rug, 2 students were seated at the round
tables, 3 students were at the kidney table working with
Teacher Aide, 3 students were at the white board working

on The Problem on the Day.

4]



Specific Feedback for |dentified Strengths

4e. Growing and Developing Professionally:

The teacher seeks out opportunities for professional development to enhance
content knowledge as evidenced by the teachers attending: Literacy
Conference July 20-23, 2022, graduate school coursework for 22-23, she is the
lead facilitator in the PLC for 22-23. The teacher seeks feedback from her

immediate supervisor and immediately acts on the feedback given to improve
her professional practice.

42



specific Feedback with Suggestions for Growth

4e: Growing and Developing Professionally:

The teacher does not seek out opportunities for professional development to
enhance content knowledge as evidenced by: The teacher has not attended district
sponsored professional development, the teacher has not made attempts to meet
the 20 hours of PD requirement as outlined by NJDOE. Professional Growth is a
component of your professional responsibilities. Please develop a PDP that
identifies your areas of need. A professional calendar should be developed that
attends to your literacy focus. Attend literacy PD in district and outside the district to
support your professional practices. Review your suggestions for growth as outlined
in your previous evaluation. Identify an area of focus and plan for continued growth.
That plan should be shared with your direct administrator as you work together to
improve your instructional practices.

43



Focus on Teaching and Learning

Take out Domain 3- Instruction

Review Elements of Domain 3

Collect evidence on teacher practice while reviewing video.
Score Domain 3 Individually

Substantiate score with evidence.

Share out scores

ok wn =
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5th Grade Adding and Subtrcting Fractions - YouTube

()Mw(nwv



https://www.youtube.com/watch?v=v5BLmWlwTQU

Jomain 3 Scoring and Evidence

How did the teacher scaffold up?
How did we rate him?
What is your evidence?

Put your scores on a sticky note and place on
white poster paper.

Based on your evidence what is the overall
effectiveness of this educator?

Ji6




Attributes

Attributes (Indicators)
Row Attributes:

Notes (Evidence)

Page Notes

Attributes: Indicator - Identify which are of indicatori you are referring to.

Notes: Evidence - This is where you align your evidence. You must align your
evidence to the indicator.

Do not leave this area blank



Pre & Post Ohservation Questions

Pre Observation

1.

2.

To which part of your curriculum does this lesson
relate?

How does this learning fit in the sequence of
learning for this class.

Briefly describe the students in this class, including
those with special needs.

What are the learning outcomes for this lesson?
What do you want the students to understand?
How will you engage the students in the learning?
What will you do? What will the students do? Will
the students work in groups or individually, or as a
large group? Provide any worksheets or other
material the students will be using.

How will you differentiate instruction for different
individuals or groups of students in the class?

How and when will you know whether the students
have learned what you intend?

Is there anything that you would like me to
specifically observe during this lesson?

Post Observation

1.

4

In general, how successful was the lesson? Did the
students learn what you intended for them to
learn? How do you know?

If you were able to bring samples of student work,
what do those samples reveal about those
students level of engagement and understanding?
Comment on our classroom procedures. Student
conduct, and your use of physical space. To what
extent did these contribute to student learning?
Did you depart from the plan? If so, how and why?
Comments on different aspects of your
instructional delivery (e.g. activities, grouping of
students, materials, and resources). To what
extent were they effective?

If you had a chance to teach this lesson again to
the same group of students, what would you do
differently?

48



Non Negatiables

e Everyinstructional staff member will receive an evaluation
o Non- tenure- At least 3 evaluations
o Tenure- At least 2 evaluations
o Non-Instructional- Mid year and Summative Evaluation
o Probationary- 90 Day evaluation/ Mid-Year/ Summative
e Allinstructional staff will have a PDP by September 30, 2022
All instructional staff must have an at least 2 SGO’s by October 28, 2022

e All staff must have a Summative Evaluation:
o Non-Tenure- By March 31. 2023
o Tenure -By April 21, 2023
o Non Instructional- By May 19, 2022
e All principals must lead a Danielson Training for all certified staff on either September 6,
2022 or September 7, 2022.

All evaluators must conduct at least 2 co-observations yearly.

References:

AchieveNJ: Teach. Lead. Grow.
chap10.pdf (nj.gov)

Student Growth Objectives (state.nj.us)
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https://nj.gov/education/AchieveNJ/
https://nj.gov/education/code/current/title6a/chap10.pdf
https://www.state.nj.us/education/AchieveNJ/teacher/SGOOverview.pdf

Questions




References

References:
AchieveNJ: Teach. Lead. Grow.

chap10.pdf (nj.gov)
Student Growth Objectives (state.nj.us)
The Framework for Teaching Evaluation Instrument (www.k12.wa.us)

Danielson:
Danielson_Rubric.pdf (wcupa.edu)
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https://nj.gov/education/AchieveNJ/
https://nj.gov/education/code/current/title6a/chap10.pdf
https://www.state.nj.us/education/AchieveNJ/teacher/SGOOverview.pdf
https://www.k12.wa.us/sites/default/files/public/tpep/frameworks/danielson/danielson-framework-for-teaching-evaluation-instrument-2011.pdf
http://www.k12.wa.us
https://www.k12.wa.us/sites/default/files/public/tpep/frameworks/danielson/danielson-framework-for-teaching-evaluation-instrument-2011.pdf
https://www.wcupa.edu/education-socialWork/assessmentAccreditation/documents/Danielson_Rubric.pdf

Thank you for being sucr

participants and lister

g00d
ers!

Have a great school year!



